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TEACHING AS A
RHETORICAL CONSIDERATION
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THE CENTRAL QUESTION

What’s happening when we teach
an audience about “audience”?



Presenter Notes
Presentation Notes
Premise: the rhetorical work of teaching involves all aspects of rhetoric, itself, starting with invention. What do we do when we set about teaching? I want to examine the rhetorical aspects of teaching by looking at the question, “what happens when we teach an audience about ‘audience’?”
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WHAT DO HAUSER AND CHARLAND HAVE TO SAY
ABOUT INVENTION?



Presenter Notes
Presentation Notes
All rhetoric begins as a process of INVENTION. Hauser calls invention “the activity of finding things to say” (100). Charland also touches upon this process when he says that rhetors, including instructors, “call (their) audience(s) into being” (134) – rhetoric creates and invents the audience in a moment of CONSTITUTIVE RHETORIC.



INTERPELLATION


Presenter Notes
Presentation Notes
Teaching, therefore, invents its own audience when the students in the classroom are successfully INTERPELLATED, which occurs when they recognize and acknowledge that they are the ones so addressed. It is at this point that teaching begins, and the instructor can then introduce the relevant



VOCABULARY OF MOTIVE

How Burke defines the way we use How do we know when it’s been
language to interpret reality successfully taught?


Presenter Notes
Presentation Notes
VOCABULARY OF MOTIVE. This classroom of interpellated students is thus primed to be persuaded to accept the BizCom definition of “audience” as part of the “conceptual pattern” by which the instructor and students all interpret reality, as according to Burke. This persuasion has been successful when it avoids insufficient SATISFICING, which Redish describes as the moment that learning is determined to be “good enough” by the student, and it builds upon the student’s own pre-existing SCHEMATA, the framework by which they understand their world. 
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Presenter Notes
Presentation Notes
The BizCom classroom operates as a particular GENRE of instruction, one concerned with teaching students how to successfully interpellate into the business world. According to Miller, Devitt, and Gallagher, “genre is rhetorical when it captures large-scale patterns of symbolic interaction, patterns that are taken as meaningful” (270). The interaction of instructor and student is full of symbolic moves which are understood by everyone involved, such as the embodiment of the instructor standing in front of the class or materials written and displayed on the white board. These large-scale patterns, which fall upon an established continuity of instruction, also call into being the EXIGENCY of how to persuade the audience of students to accept instruction, requiring the instructor to participate in invention.  
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Presenter Notes
Presentation Notes
This EXIGENCY is answered via a MULTIMODAL approach. Traditional instruction, which still takes precedent, is done primarily through oration. It is usually accompanied by the MODE of print, which, in my BizCom classroom, takes the form of worksheets, where students practice applying their newly learned vocabulary of motive, including “audience.” More recent instructional modes include audiovisual materials, such as televisions or overhead projectors, which display content carefully curated by the instructor. The audiovisual mode evolved into the digital mode; modern instructors have a larger-than-ever set of discursive modes by which they can present materials to their class.
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-— What happens in the ]y
interdiscursive classroom?

RESPOND TO ALL CALLS

PULL TO OPEN


Presenter Notes
Presentation Notes
Bhatia would likely argue that multimodal teaching is, in fact, INTERDISCOURSIVITY, a blending of different genre DISCOURSES to create new HYBRID genres. Oration and print resources are largely text-internal moves, created and disseminated by educational resources, which keep the classroom as a distinct and separate rhetorical entity controlled by the rhetor/instructor and audience; digital discourses often add text-external moves which effectively blur the lines of the classroom, resulting in a hybrid entity which cannot be controlled, at least not to the same extent. 


THE INSTRUCTOR AS
INVENTOR . @

Interpreting the and creating
indeterminate metaphors



Presenter Notes
Presentation Notes
As rhetor, the instructor actively chooses the genre, the method(s) of discourse, and how the class moves interdiscursively. In “Genre as Social Action,” Miller writes that human activity “is based on and guided by meaning, not material causes,” calling to mind how Hauser says that “invention is the activity of finding things to say” (Miller 156, Hauser 100). Miller goes on to say that the “center of action is a process of interpretation. Before we can act, we must interpret the indeterminate… we define, or ‘determine,’ a situation,” reminding the reader that rhetorical genres help do this work for the rhetor by defining the situation at hand (156). This, too, is a process of invention, of creating metaphor. As Hauser points out, invention is the method of finding symbols that transform the indeterminate into the determinate (109). These symbols are the metaphors by which we conceptualize our world. Here, the exigency of “teaching a business communication concept” is answered by the solution of turning the classroom into a metaphor for the workplace. 
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Presenter Notes
Presentation Notes
“Audience,” as a result, becomes a moment of “LINGUISTIC RELATIVISM.” As Johnstone reminds us, “DISCOURSE is about the world as we experience it, and discourse helps create our experiential world” (203). All discourse is meaningless until we apply meaning to it; the work of the BizCom instructor is to persuade the audience to accept a reconceptualized meaning for “audience,” ultimately changing how they perceive the world within which they live.
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